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Introduction

The International English Language Testing System (IELTS) is widely recognised as
a reliable means of assessing the language ability of candidates who need to study
or work where English is the language of communication. These Practice Tests are
designed to give future IELTS candidates an idea of whether their English is at the
required level.

IELTS is owned by three partners, Cambridge English Language Assessment, part of
the University of Cambridge, the British Council and IDP Education Pty Limited (through
its subsidiary company, IELTS Australia Pty Limited). Further information on IELTS can
be found on the IELTS website www.ielts.org.

WHAT IS THE TEST FORMAT?

IELTS consists of four components. All candidates take the same Listening and Speaking
tests. There is a choice of Reading and Writing tests according to whether a candidate is
taking the Academic or General Training module.

Academic General Training

For candidates wishing to study at For candidates wishing to migrate to an
undergraduate or postgraduate levels, | English-speaking country (Australia, Canada,
and for those seeking professional New Zealand, UK), and for those wishing to
registration. train or study at below degree level.

The test components are taken in the following order:

Listening
4 sections, 40 items approximately 30 minutes

Academic Reading General Training Reading
3 sections, 40 items or 3 sections, 40 items
60 minutes 60 minutes
Academic Writing General Training Writing
2 tasks or 2 tasks
60 minutes 60 minutes
Speaking

11 to 14 minutes

Total Test Time
2 hours 44 minutes




Introduction

Listening

This test consists of four sections, each with ten questions. The first two sections are
concerned with social needs. The first section is a conversation between two speakers and
the second section is a monologue. The final two sections are concerned with situations
related to educational or training contexts. The third section is a conversation between up to
four people and the fourth section is a monologue.

A variety of question types is used, including: multiple choice, matching, plan/map/
diagram labelling, form completion, note completion, table completion, flow-chart completion,
summary completion, sentence completion, short-answer questions.

Candidates hear the recording once only and answer the questions as they listen. Ten
minutes are allowed at the end for candidates to transfer their answers to the answer sheet.

Academic Reading

This test consists of three sections with 40 questions. There are three texts, which are
taken from journals, books, magazines and newspapers. The texts are on topics of general
interest. At least one text contains detailed logical argument.

A variety of question types is used, including: multiple choice, identifying information
(True/False/Not Given), identifying the writer’s views/claims (Yes/No/Not Given), matching
information, matching headings, matching features, matching sentence endings, sentence
completion, summary completion, note completion, table completion, flow-chart completion,
diagram label completion, short-answer questions.

General Training Reading

This test consists of three sections with 40 questions. The texts are taken from notices,
advertisements, leaflets, newspapers, instruction manuals, books and magazines. The
first section contains texts relevant to basic linguistic survival in English, with tasks mainly
concerned with providing factual information. The second section focuses on the work
context and involves texts of more complex language. The third section involves reading
more extended texts, with a more complex structure, but with the emphasis on descriptive
and instructive rather than argumentative texts.

A variety of question types is used, including: multiple choice, identifying information
(True/False/Not Given), identifying the writer’s views/claims (Yes/No/Not Given), matching
information, matching headings, matching features, matching sentence endings, sentence
completion, summary completion, note completion, table completion, flow-chart completion,
diagram label completion, short-answer questions.

Academic Writing

This test consists of two tasks. It is suggested that candidates spend about 20 minutes on
Task 1, which requires them to write at least 150 words, and 40 minutes on Task 2, which
requires them to write at least 250 words. Task 2 contributes twice as much as Task 1 to the
Writing score.

Task 1 requires candidates to look at a diagram or some data (graph, table or chart) and
to present the information in their own words. They are assessed on their ability to organise,
present and possibly compare data, describe the stages of a process, describe an object or
event, or explain how something works.



In Task 2 candidates are presented with a point of view, argument or problem. They are
assessed on their ability to present a solution to the problem, present and justify an opinion,
compare and contrast evidence and opinions, evaluate and challenge ideas, evidence or
arguments.

Candidates are also assessed on their ability to write in an appropriate style.

General Training Writing

This test consists of two tasks. It is suggested that candidates spend about 20 minutes on
Task 1, which requires them to write at least 150 words, and 40 minutes on Task 2, which
requires them to write at least 250 words. Task 2 contributes twice as much as Task 1 to the
Writing score.

In Task 1 candidates are asked to respond to a given situation with a letter requesting
information or explaining the situation. They are assessed on their ability to engage in
personal correspondence, elicit and provide general factual information, express needs,
wants, likes and dislikes, express opinions, complaints, etc.

In Task 2 candidates are presented with a point of view, argument or problem. They
are assessed on their ability to provide general factual information, outline a problem and
present a solution, present and justify an opinion, evaluate and challenge ideas, evidence or
arguments.

Candidates are also assessed on their ability to write in an appropriate style.

More information on assessing both the Academic and General Training Writing tests,
including Writing Assessment Criteria (public version), is available on the IELTS website.

Speaking

This test takes between 11 and 14 minutes and is conducted by a trained examiner.
There are three parts:

Part 1

The candidate and the examiner introduce themselves. Candidates then answer general
qguestions about themselves, their home/family, their job/studies, their interests and a wide
range of similar familiar topic areas. This part lasts between four and five minutes.

Part 2

The candidate is given a task card with prompts and is asked to talk on a particular topic.
The candidate has one minute to prepare and they can make some notes if they wish,
before speaking for between one and two minutes. The examiner then asks one or two
questions on the same topic.

Part 3

The examiner and the candidate engage in a discussion of more abstract issues which are
thematically linked to the topic in Part 2. The discussion lasts between four and five minutes.

The Speaking test assesses whether candidates can communicate effectively in English.
The assessment takes into account Fluency and Coherence, Lexical Resource, Grammatical
Range and Accuracy, and Pronunciation. More information on assessing the Speaking test,
including Speaking Assessment Criteria (public version), is available on the IELTS website.
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HOW IS IELTS SCORED?

IELTS results are reported on a nine-band scale. In addition to the score for overall language
ability, IELTS provides a score in the form of a profile for each of the four skills (Listening,
Reading, Writing and Speaking). These scores are also reported on a nine-band scale. All
scores are recorded on the Test Report Form along with details of the candidate’s nationality,
first language and date of birth. Each Overall Band Score corresponds to a descriptive
statement which gives a summary of the English language ability of a candidate classified at
that level. The nine bands and their descriptive statements are as follows:

0

Expert User — Has fully operational command of the language: appropriate, accurate and
fluent with complete understanding.

Very Good User — Has fully operational command of the language with only occasional
unsystematic inaccuracies and inappropriacies. Misunderstandings may occur in
unfamiliar situations. Handles complex detailed argumentation well.

Good User — Has operational command of the language, though with occasional
inaccuracies, inappropriacies and misunderstandings in some situations. Generally
handles complex language well and understands detailed reasoning.

Competent User — Has generally effective command of the language despite some
inaccuracies, inappropriacies and misunderstandings. Can use and understand fairly
complex language, particularly in familiar situations.

Modest User — Has partial command of the language, coping with overall meaning in
most situations, though is likely to make many mistakes. Should be able to handle basic
communication in own field.

Limited User — Basic competence is limited to familiar situations. Has frequent problems
in understanding and expression. Is not able to use complex language.

Extremely Limited User — Conveys and understands only general meaning in very
familiar situations. Frequent breakdowns in communication occur.

Intermittent User — No real communication is possible except for the most basic
information using isolated words or short formulae in familiar situations and to meet
immediate needs. Has great difficulty understanding spoken and written English.

Non User — Essentially has no ability to use the language beyond possibly a few isolated
words.

Did not attempt the test — No assessable information provided.

Most universities and colleges in the United Kingdom, Australia, New Zealand, Canada
and the USA accept an IELTS Overall Band Score of 6.0 — 7.0 for entry to academic
programmes.
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HOW SHOULD YOU INTERPRET YOUR SCORES?

At the end of the each Listening and Reading Answer key you will find a chart which will help
you assess whether, on the basis of your Practice Test results, you are ready to take the
IELTS test.

In interpreting your score, there are a number of points you should bear in mind. Your
performance in the real IELTS test will be reported in two ways: there will be a Band Score
from 1 to 9 for each of the components and an Overall Band Score from 1 to 9, which
is the average of your scores in the four components. However, institutions considering
your application are advised to look at both the Overall Band Score and the Bands for
each component in order to determine whether you have the language skills needed for a
particular course of study. For example, if your course has a lot of reading and writing, but
no lectures, listening skills might be less important and a score of 5 in Listening might be
acceptable if the Overall Band Score was 7. However, for a course which has lots of lectures
and spoken instructions, a score of 5 in Listening might be unacceptable even though the
Overall Band Score was 7.

Once you have marked your tests you should have some idea of whether your listening
and reading skills are good enough for you to try the IELTS test. If you did well enough in
one component but not in others, you will have to decide for yourself whether you are ready
to take the test.

The Practice Tests have been checked to ensure that they are of approximately the same
level of difficulty as the real IELTS test. However, we cannot guarantee that your score in the
Practice Tests will be reflected in the real IELTS test. The Practice Tests can only give you
an idea of your possible future performance and it is ultimately up to you to make decisions
based on your score.

Different institutions accept different IELTS scores for different types of courses. We have
based our recommendations on the average scores which the majority of institutions accept.
The institution to which you are applying may, of course, require a higher or lower score than
most other institutions.

Further information

For more information about IELTS or any other Cambridge English Language Assessment
examination, write to:

Cambridge English Language Assessment
1 Hills Road

Cambridge

CB1 2EU

United Kingdom

https://support.cambridgeenglish.org
http://www.ielts.org



Test 1

SECTION 1 Questions 1-10
Questions 1-6
Complete the notes below.

Write ONE WORD for each answer.

SELF-DRIVETOURS INTHE USA

Example

Name: Andrea ............ Brown ...
Address: 241 Road
Postcode: BH5 20P

Phone: (mobile) 077 8664 3091

Heard about company from: 2 ...

Possible self-drive tours

Trip One:

* Los Angeles: customer wants to Visit SOMe 3 .........cccoooooovvvvvvvveereenennn parks with her children
* Yosemite Park: customer wants to stay in a lodge,nota 4 ........rrreeeeerrennnnnen

Trip Two:

e Customer wants to see the & ... on the way to Cambria

* At Santa Monica: not interested in shopping

* At San Diego, wants to spend time on the 6 ...

10



Listening

Questions 7-10
Complete the table below.

Write ONE WORD AND/OR A NUMBER for each answer.

Number Total distance Price Includes
of days (per person)
Trip One | 12 days 7 km £525 * accommodation
e car
* Ooned ...
Trip Two | 9days 980 km 98 e accommodation
e car
* 10 .,

11
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SECTION 2 Questions 11-20
Questions 11-12
Choose TWO letters A-E.

Which TWO facilities at the leisure club have recently been improved?

the gym

the tracks

the indoor pool

the outdoor pool

the sports training for children

moow)»
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Listening

Questions 13-20
Complete the notes below.

Write NO MORE THAN TWO WORDS for each answer.

Joining the leisure club

Personal Assessment
. New members should describe any 13 ... .
. The 14 e will be explained to you before you use the equipment.

. You will be given a Six-Week 15 ... .

Types of membership

e Thereis acompulsory £9016 ... fee for members.

. Gold members are given 17 ... to all the LP clubs.

. Premier members are given priority during 18 ...............ccccccccccvemmmmmrernnnn hours.
. Premier members can bring some 19 ... every month.
. Members should always take their 20 ... with them.

13



Test 1

SECTION 3 Questions 21-30

Questions 21-25

Choose the correct letter, A, B or C.

21

22

23

24

25

14

Global Design Competition
Students entering the design competition have to

A produce an energy-efficient design.
B adapt an existing energy-saving appliance.
C develop a new use for current technology.

John chose a dishwasher because he wanted to make dishwashers

A more appealing.
B more common.
C more economical.

The stone in John’s ‘Rockpool’ design is used

A for decoration.
B to switch it on.
C to stop water escaping.

In the holding chamber, the carbon dioxide

A changes back to a gas.
B dries the dishes.
C s allowed to cool.

At the end of the cleaning process, the carbon dioxide

A is released into the air.
B is disposed of with the waste.
C is collected ready to be re-used.



Listening

Questions 26-30
Complete the notes below.

Write ONE WORD ONLY for each answer.

* John needs help preparing for his 26 ... .

* The professor advises John to make @ 27 ... of his design.
e John’s main problem is getting good quality 28 .......................ooooovvvrrrnnneen .

e The professor suggests John apply for a29 ... :

* The professor will check the 30 ... information in John’s written
report.

15



Test 1

SECTION 4 Questions 31-40
Complete the notes below.

Write ONE WORD ONLY for each answer.

THE SPIRIT BEAR

General facts

» Itis a white bear belonging to the black bear family.

+ Its colour comes from an uncommon 31 ... .

* Local people believe that it has unusual 32 ..o .

* They protect the bear from 33 ... .

Habitat

* The bear’s relationship with the forest is complex.

o Tree roots StOP 34 ... along salmon streams.

» The bears’ feeding habits provide nutrients for forest vegetation.

* Itis currently found on a small number of 35 ... .

Threats
» Habitat is being lost due to deforestation and construction of
36 i by logging companies.
o Unrestricted 37 ............ccccverrrrrrrrrinn is affecting the salmon supply.

* The bears’ existence is also threatened by their low rate of 38 ..o .

Going forward
» Interested parties are working together.
* Logging companies must improve their 39 ......oovvvvvvvvvvvvvnnnen of logging.

*  Maintenance and 40 ..o of the spirit bears’ territory is needed.

16



Reading

READING PASSAGE 1

You should spend about 20 minutes on Questions 1-13, which are based on

Reading Passage 1 below.

Stepwells

A millennium ago, stepwells were fundamental to life in the driest
parts of India. Richard Cox travelled to north-western India to
document these spectacular monuments from a bygone era

During the sixth and seventh centuries,
¢ the inhabitants of the modern-day

. states of Gujarat and Rajasthan in

. north-western India developed a
method of gaining access to clean, fresh
: groundwater during the dry season for

¢ drinking, bathing, watering animals and
. irrigation. However, the significance

¢ of this invention - the stepwell — goes
beyond its utilitarian application.

: Unique to this region, stepwells are

. often architecturally complex and vary
widely in size and shape. During their

. heyday, they were places of gathering,

: of leisure and relaxation and of worship
. for villagers of all but the lowest classes.
: Most stepwells are found dotted round
the desert areas of Gujarat (where they
. are called vav) and Rajasthan (where

. they are called baori), while a few also

. survive in Delhi. Some were located in
or near villages as public spaces for the
: community; others were positioned beside
¢ roads as resting places for travellers.

As their name suggests, stepwells
. comprise a series of stone steps
: descending from ground level to the

water source (normally an underground
aquifer) as it recedes following the rains.
When the water level was high, the user
needed only to descend a few steps to
reach it; when it was low, several levels
would have to be negotiated.

Some wells are vast, open craters with
hundreds of steps paving each sloping
side, often in tiers. Others are more
elaborate, with long stepped passages
leading to the water via several storeys.
Built from stone and supported by pillars,
they also included pavilions that sheltered
visitors from the relentless heat. But
perhaps the most impressive features

are the intricate decorative sculptures
that embellish many stepwells, showing
activities from fighting and dancing to
everyday acts such as women combing
their hair or churning butter.

Down the centuries, thousands of wells
were constructed throughout north-
western India, but the majority have now
fallen into disuse; many are derelict and
dry, as groundwater has been diverted
for industrial use and the wells no longer
reach the water table. Their condition

17
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. hasn’t been helped by recent dry spells:
southern Rajasthan suffered an eight-year
i drought between 1996 and 2004.

: However, some important sites in

. Gujarat have recently undergone major
restoration, and the state government

: announced in June last year that it plans
¢ to restore the stepwells throughout the

¢ state.

In Patan, the state’s ancient capital, the

: stepwell of Rani Ki Vav (Queen’s Stepwell)
. is perhaps the finest current example.

: It was built by Queen Udayamati during
the late 11th century, but became silted

: up following a flood during the 13th

¢ century. But the Archaeological Survey

. of India began restoring it in the 1960s,
and today it is in pristine condition. At

: 65 metres long, 20 metres wide and 27

. metres deep, Rani Ki Vav features 500

. sculptures carved into niches throughout
: the monument. Incredibly, in January

: 2001, this ancient structure survived an

¢ earthquake that measured 7.6 on the

¢ Richter scale.

Another example is the Surya Kund in

: Modhera, northern Gujarat, next to the

: Sun Temple, built by King Bhima I in 1026
. to honour the sun god Surya. It actually
resembles a tank (kund means reservoir
: or pond) rather than a well, but displays
: the hallmarks of stepwell architecture,

. including four sides of steps that descend
: to the bottom in a stunning geometrical

: formation. The terraces house 108 small,
. intricately carved shrines between the

. sets of steps.

Rajasthan also has a wealth of wells.

¢ The ancient city of Bundi, 200 kilometres
¢ south of Jaipur, is renowned for its

i architecture, including its stepwells.

One of the larger examples is Raniji Ki
Baori, which was built by the queen of the
region, Nathavatji, in 1699. At 46 metres
deep, 20 metres wide and 40 metres long,
the intricately carved monument is one of
21 baoris commissioned in the Bundi area
by Nathavatji.

In the old ruined town of Abhaneri, about
95 kilometres east of Jaipur, is Chand
Baori, one of India’s oldest and deepest
wells; aesthetically it’s perhaps one of the
most dramatic. Built in around 850 AD
next to the temple of Harshat Mata, the
baori comprises hundreds of zigzagging
steps that run along three of its sides,
steeply descending 11 storeys, resulting
in a striking pattern when seen from afar.
On the fourth side, verandas which are
supported by ornate pillars overlook the
steps.

Still in public use is Neemrana Ki Baori,
located just off the Jaipur-Delhi highway.
Constructed in around 1700, it is nine
storeys deep, with the last two being
underwater. At ground level, there are

86 colonnaded openings from where the
visitor descends 170 steps to the deepest
water source.

Today, following years of neglect, many of
these monuments to medieval engineering
have been saved by the Archaeological
Survey of India, which has recognised the
importance of preserving them as part of
the country’s rich history. Tourists flock
to wells in far-flung corners of north-
western India to gaze in wonder at these
architectural marvels from hundreds of
years ago, which serve as a reminder of
both the ingenuity and artistry of ancient
civilisations and of the value of water to
human existence.



Reading

Questions 1-5
Do the following statements agree with the information given in Reading Passage 1?
In boxes 1-5 on your answer sheet, write

TRUE if the statement agrees with the information

FALSE if the statement contradicts the information
NOT GIVEN if there is no information on this

1 Examples of ancient stepwells can be found all over the world.

2  Stepwells had a range of functions, in addition to those related to water collection.

3 The few existing stepwells in Delhi are more attractive than those found elsewhere.

4 It took workers many years to build the stone steps characteristic of stepwells.

5 The number of steps above the water level in a stepwell altered during the course
of a year.

Questions 6-8

Answer the questions below.
Choose ONE WORD ONLY from the passage for each answer.
Write your answers in boxes 6—8 on your answer sheet.

6  Which part of some stepwells provided shade for people?

7  What type of serious climatic event, which took place in southern Rajasthan, is
mentioned in the article?

8 Who are frequent visitors to stepwells nowadays?

19
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Questions 9-13

Complete the table below.

Choose ONE WORD AND/OR A NUMBER from the passage for each answer.

Write your answers in boxes 9-13 on your answer sheet.

Stepwell Date Features Other notes
Rani Ki Vav Late As many as 500 Restored n the 1960s
11th sculptures decorate the
century monument Excellent condition, despite
the 9 .. of 2001
Surya Kund 1026 Steps on the Looks more like a
10 e produce a o i [T than a well
geometrical pattern
Carved shrines
Raniji Ki 1699 Intricately carved One of 21 baoris n the area
Baori monument commissioned by Queen
Nathavatji
Chand Baori | 850AD Steps take you down 11 | Old, deep and very
storeys to the bottom dramatic
Has 12 e which
provide a view of the steps
Neemrana 1700 Has two 13 ... Used by public today

20




READING PASSAGE 2

You should spend about 20 minutes on Questions 14-26, which are based on Reading
Passage 2 on the following pages.

Questions 14-21

Reading Passage 2 has nine paragraphs, A-l

Choose the correct heading for paragraphs A-E and G-1 from the list of headings below.

Write the correct number, i-xi, in boxes 14-21 on your answer sheet.

14
15
16
17
18

List of Headings

i A fresh and important long-term goal

i Charging for roads and improving other transport methods
iii Changes affecting the distances goods may be transported
iv Taking all the steps necessary to change transport patterns
v The environmental costs of road transport

vi The escalating cost of rail transport

vii The need to achieve transport rebalance

viii The rapid growth of private transport

ix Plans to develop major road networks

X Restricting road use through charging policies alone

xi Transport trends in countries awaiting EU admission

Paragraph A 19 Paragraph G
Paragraph B 20 Paragraph H
Paragraph C 21 Paragraph |
Paragraph D

Paragraph E

Example Answer
Paragraph F Vi

21
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A

22

EUROPEAN TRANSPORT SYSTEMS
1990-2010

What have been the trends and what are the prospects for
European transport systermns?

It is difficult to conceive of vigorous economic growth without an efficient transport
system. Although modern information technologies can reduce the demand for physical
transport by facilitating teleworking and teleservices, the requirement for transport
continues to increase. There are two key factors behind this trend. For passenger
transport, the determining factor is the spectacular growth in car use. The number

of cars on European Union (EU) roads saw an increase of three million cars each year
from 1980 to 2010, and in the next decade the EU will see a further substantial
increase in its fleet.

As far as goods transport is concerned, growth is due to a large extent to changes in
the European economy and its system of production. In the last 20 years, as internal
frontiers have been abolished, the EU has moved from a ‘stock’ economy to a ‘flow’
economy. This phenomenon has been emphasised by the relocation of some industries,
particularly those which are labour intensive, to reduce production costs, even though
the production site is hundreds or even thousands of kilometres away from the final
assembly plant or away from users.

The strong economic growth expected in countries which are candidates for entry to
the EU will also increase transport flows, in particular road haulage traffic. In 1998,
some of these countries already exported more than twice their 19390 volumes and
imported more than five times their 1930 volumes. And although many candidate
countries inherited a transport system which encourages rail, the distribution between
modes has tipped sharply in favour of road transport since the 19390s. Between
1990 and 1998, road haulage increased by 19.4%, while during the same period rail
haulage decreased by 43.5%, although - and this could benefit the enlarged EU - it is
still on average at a much higher level than in existing member states.

However, a new imperative —~ sustainable development - offers an opportunity for
adapting the EU's common transport policy. This objective, agreed by the Gothenburg
European Council, has to be achieved by integrating environmental considerations
into Community policies, and shifting the balance between modes of transport lies at
the heart of its strategy. The ambitious objective can only be fully achieved by 2020,
but proposed measures are nonetheless a first essential step towards a sustainable
transport system which will ideally be in place in 30 years’ time, that is by 2040.



Reading

£ In 1998, energy consumption in the transport sector was to blame for 28% of
emissions of CO2, the leading greenhouse gas. According to the latest estimates, if
nothing is done to reverse the traffic growth trend, CO2 emissions from transport can
be expected to increase by around 50% to 1,113 billion tonnes by 2020, compared
with the 739 billion tonnes recorded n 1990. Once again, road transport is the main
culprit since it alone accounts for 84% of the CO2 emissions attributable to transport.
Using alternative fuels and improving energy efficiency is thus both an ecological
necessity and a technological challenge.

= At the same time greater efforts must be made to achieve a modal shift. Such a
change cannot be achieved overnight, all the less so after over half a century of
constant deterioration n favour of road. This has reached such a pitch that today rail
freight services are facing marginalisation, with just 8% of market share, and with
international goods trains struggling along at an average speed of 1Bkm/h. Three
possible options have emerged.

S The first approach would consist of focusing on road transport soiely through pricing.
This option would not be accompanied by complementary measures in the other modes
of transport. h the short term it might curb the growth in road transport through
Jf19 .ru>ttar Lnadinw .ratio .of J10Dds vehicles and occl,!pancy rates of passenger vehicles
expected as a result of the increase in the price of transport. However, the lack of
measures available to revitalise other modes of transport would make it impossible for
more sustainable modes of transport to take up the baton.

#: The second approach also concentrates on road transport pricing but is accompanied
by measures to increase the efficiency of the other modes [better quality of services,
logistics, technology). However, this approach does not include investment in new
infrastructure, nor does it guarantee better regional cohesion. It could help to achieve
greater uncoupling than the first approach, but road transport would keep the lion's
share of the market and continue to concentrate on saturated arteries, despite being
the most polluting of the modes. It is therefore not enough to guarantee the necessary
shift of the balance.

I The third approach, which is not new, comprises a series of measures ranging from
pricing to revitalising alternative modes of transport and targeting investment in the
trans-European network. This integrated approach would allow the market shares of
the other modes to return to their 1998 levels and thus make a shift of balance. It is
far more ambitious than it looks, bearing n mind the historical imbalance in favour of
roads for the last fifty years. but would achieve a marked break in the link between road
transport growth and economic growth, without placing restrictions on the mobility of
people and goods.

23



Test 1

Questions 22-26

Do the following statements agree with the information given in Reading Passage 2?

In boxes 22-26 on your answer sheet, write

22
23

24
25
26

24

TRUE ifthe statement agrees with the information
FALSE ifthe statement contradicts the information
NOT GIVEN ifthere is no information on this

The need for transport is growing, despite technological developments.

To reduce production costs, some industries have been moved closer to their
relevant consumers.

Cars are prohibitively expensive in some EU candidate countries.
The Gothenburg European Council was set up 30 years ago.

By the end of this decade, C0, emissions from transport are predicted to reach
739 billion tonnes.



READING PASSAGE 3

Reading

You should spend about 20 minutes on Questions 27-40, which are based on Reading

Passage 3 below.

The psychology of innovation

Why are sofew companies truly innovative?

Innovation is key to business survival, and
companies put substantial resources into
inspiring employees to develop new ideas.
There are, nevertheless, people working in
luxurious, state-of-the-art centres designed
to stimulate innovation who find that their
environment doesn't make them feel at all
creative. And there are those who don't
have a budget, or much space, but who
innovate successfully.

For Robert B;] ialdini, Professor of
Psychology at Arizona State University,
one reason that companies don't succeed
as often as they should is that innovation
starts with recruitment. Research shows
that the fit between an employee's values
and a company's values makes a difference
to what contribution they make and
whether, two years after they join, they're
still at the company. Studies at Harvard
Business School show that, although some
individuals may be more creative than
others, almost every individual can be
creative in the right circumstances.

One of the most famous photographs in the
story of rock'n'roll emphasises Cialdini's
views. The 1956 picture of singers Elvis
Presley, Carl Perkins, Johnny Cash and
Jerry Lee Lewis jamming at a piano in Sun
Studios in Memphis tells a hidden story.
Sun's 'million-dollar quartet' could have
been a quintet. Missing from the picture

is Roy Orbison, a greater natural singer
than Lewis, Perkins or Cash. Sam Phillips,

who owned Sun, wanted to revolutionise
popular music with songs that fused

black and white music, and country and
blues. Presley, Cash, Perkins and Lewis
instinctively understood Phillips's ambition
and believed in it. Orbison wasn't inspired
by the goal, and only ever achieved one hit
with the Sun label.

The value fit matters, says Cialdini,
because innovation is, in part, a process
of change, and under that pressure we,

as a species, behave differently, 'When
things change, we are hard-wired to

play it safe." Managers should therefore
adopt an approach that appears counter-
intuitive - they should explain what stands
to be lost if the company fails to seize a
particular opportunity. Studies show that
we invariably take more gambles when
threatened with a loss than when offered a
reward.

Managing innovation is a delicate art

It's easy for a company to be pulled in
conflicting directions as the marketing,
product development, and finance
departments each get different feedback
from different sets of people. And without
a system which ensures collaborative
exchanges within the company, it's also
easy for small 'pockets of innovation' to
disappear. Innovation is a contact sport.
You can't brief people just by saying, 'We're
going in this direction and I'm going to take
you with me.'
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Cialdini believes that this 'follow-the-
leader syndrome' is dangerous, not least
because it encourages bosses to go it
alone. 'It's been scientifically proven that
three people will be better than one at
solving problems, even if that one person
is the smartest person in the field." To
prove his point, Cialdini cites an interview
with molecular biologist James Watson.
Watson, together with Francis Crick,
discovered the structure of DNA, the
genetic information canier of all living
organisms. 'When asked how they had
cracked the code ahead of an array of
highly accomplished rival investigators, he
said something that stunned me. He said
he and Crick had succeeded because they
were aware that they weren't the most
intelligent of the scientists pursuing the
answer. The smartest scientist was called
Rosalind Franklin who, Watson said, "was

so intelligel). she rarely sought advice".

Teamwork taps into one of the basic
drivers ofhuman behaviour. "The principle
of social proofis so pervasive that we don't
even recognise it,' says Cialdini. 'If your
project is being resisted, for example, by a
group ofveteran employees, ask another
old-timer to speak up for it." Cialdini is not
alone in advocating this strategy. Research
shows that peer power, used horizontally
not vertically, is much more powerful than
any boss's speech.

Writing, visualising and prototyping can
stimulate the flow of new ideas. Cialdini
cites scores of research papers and
historical events that prove that even
something as simple as writing deepens
every individual's engagement in the
project. It is, he says, the reason why all
those competitions on breakfast cereal

26

packets encouraged us to write in saying,
in no more than 10 words: T like Kellogg's
Corn Flakes because...."'The very act of
writing makes us more likely to believe it.

Authority doesn't have to inhibit innovation
but it often does. The wrong kind of
leadership will lead to what Cialdini calls
'captainitis, the regrettable tendency

of team members to opt out of team
responsibilities that are properly theirs'. He
calls it captainitis because, he says, 'crew
members of multipilot aircraft exhibit a
sometimes deadly passivity when the flight
captain makes a clearly wrong-headed
decision'. This behaviour is not, he says,
unique to air travel, but can happen in any
workplace where the leader is overbearing.

At the other end of the scale is the 1980s
Memphis design collective, a group of
young designers for whom 'the only

rule was that there were no rules'. This
environment encouraged a free interchange
ofideas, which led to more creativity with
fonn, function, colom and materials that
revolutionised attitudes to furniture design.

Many theorists believe the ideal boss
should lead from behind, taking plide in
collective accomplishment and giving
credit where it is due. Cialdini says:
'Leaders should encourage everyone to
contribute and simultaneously assure all
concerned that every recommendation is
important to making the light decision and
will be given full attention." The frustrating
thing about innovation is that there are
many approaches, but no magic formula.
However, a manager who wants to create
a truly innovative culture can make their
job a lot easier by recognising these
psychological realities.



Reading

Questions 27-30
Choose the correct letter, A 8, Cor D
Write the correct letter in boxes 27-30 on your answer sheet.

27 The example of the 'million-dollar quartet' underlines the writer's point about

A recognising talent.

B working as a team.

C having a shared objective.
D Dbeing an effective leader.

28 James Watson suggests that he and Francis Crick won the race o discover the
DNA code because they

A were conscious of their own limitations.

B  brought complementary skills to their partnership.

C were determined to outperform their brighter rivals.
D encouraged each other to realise their joint ambition.

29 The writer mentions competitions on breakfast cereal packets as an example of
how to

A insp’i?e creative thinking.

B generate concise writing.

C promote loyalty to a group.

D strengthen commitment to an idea.

30 h the last paragraph, the writer suggests that it is important for employees to

A be aware of their company's goals.

B feel that their contributions are valued.

C have respect for their co-workers' achievements.

D understand why certain management decisions are made.
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Questions 31-35
Complete each sentence with the correct ending, A-G, below.
Write the correct letter, A-G, in boxes 31-35 on your answer sheet.

31 Employees whose values match those of their employers are more likely to
32 At times of change, people tend to

33 If people are aware of what they might lose, they will often

34 People working under a dominant boss are liable to

35 Employees working in organisations with few rules are more likely to

take chances.

share their ideas.
become competitive.
get promotion.

- s avoid risk.

ignore their duties.

@G Mmoo O mW P

remain in their jobs.
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Reading

Questions 36-40

Do the following statements agree with the claims of the writer in Reading Passage 37

In boxes 36-40 on your answer sheet, write

36

37

39
40

YES if the statement agrees with the claims of the writer
NO if the statement contradicts the claims of the writer
NOT GIVEN ifit is impossible to say what the writer thinks about this

The physical surroundings in which a person works play a key role in determining
their creativity.

Most people have the potential to be creative.
Teams work best when their members are of equally matched intelligence.
It is easier for smaller companies to be innovative.

A manager's approval of an idea is more persuasive than that of a colleague.
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WRITING TASK 1

You should spend about 20 minutes on this task.

The first chart below shows how energy is used in an average Australian
household. The second chart shows the greenhouse gas emissions which
result from this energy use.

Summarise the information by selecting and reporting the main features, and
make comparisons where relevant.

Write at least 150 words.

Australian household energy use

water heating
30%

heating
42%

>/ refrigeration
rr—— 7%

cooling
2%

- other appliances

0,
lighting L

4%
Australian household greenhouse gas emissions

heating
15%

cooling
3%

lighting~ QA
8% N

o s 7 refrigeration
other appliances 14%

28%
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Writing
WRITING TASK 2

You should spend about 40 minutes on this task.

Present a written argument or case to an educated reader with no specialist knowledge
of the following topic.

It is important for children to learn the difference between right and wrong at
an early age. Punishment is necessary to help them learn this distinction.

To what extent do you agree or disagree with this opinion?

What sort ofpunishment should parents and teachers be allowed to use to
teach good behaviour to children?

Give reasons for your answer and include any relevant examples from your own
knowledge or experience.

Write at least 250 words.

__l
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SPEAKING

PART 1

The examiner asks the candidate about him/herself, his’her home, work or studies and
other familiar topics.

EXAMPLE
Weekends

* How do you usually spend your weekends? [Why?]

*  Which is your favourite part of the weekend? [Why?]

* Do you think your weekends are long enough? [Why/Why not?]

* How important do you think it is to have free time at the weekends? [Why?]

PART 2
Describe someone you know who You will have to talk about the topic for
does something well. one to two minutes.
You have one minute to think about
You st)ould say: what you are going to say.
. who this person is You can make some notes to help you

how you know this person if you wish.

what they do well
and explain why you think this
person is so good at doing this.

PART 3

Discussion topics:
Skills and abilities

Example questions:

What skills and abilities do people most want to have today? Why?

Which skills should children learn at school? Are there any skills which they should leam
at home? What are they?

Which skills do you think will be important in the future? Why?

Salaries for skilled people

Example questions:

Which kinds of jobs have the highest salaries in your country? Why is this?

Are there any other jobs that you think should have high salaries? Why do you think that?
Some people say it would be better for society if everyone got the same salary. What do
you think about that? Why?
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Test 2

SECTION 1 Questions 1-10
Complete the notes below.

Write ONE WORD AND/OR A NUMBER for each answer.

Listening

Transport Survey

Example

Travelled to town today: by =

Name: Luisa 1 .

Address: 2 White Stone Rd

Area: Bradfield

Postcode: 3 .

Occupation: 4 :

Reason for visit to town: to go to the 5

Suggestions for improvement:

o better 6

have more footpaths

more frequent 7
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Things that would encourage cycling to work:

being able to use a 9 at work

the opportunity to have cycling 10

having 8 parking places for bicycles

on busy roads




Listening

SECTION 2 Questions 11-20
Questions 11-14

Choose the correct lefter, A, B or C.

New city developments
11 The idea for the two new developments in the city came from

A local people.
B the City Council.
C the SWRDC.

12 What is unusual about Brackenside pool?

A its architectural style
B its heating system
C its method of water treatment

13 Local newspapers have raised worries about

A the late opening date.
B the cpst of the project.
C the 'size of the facilities.

14 What decision has not yet been made about the pool?

A whose statue will be at the door
B the exact opening times
C  who will open it
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Questions 15-20

Which feature is related to each of the following areas of the world represented in the
playground?

Choose SIX answers from the box and write the correct letter, A-l, next to questions
15-20.

Features
ancient forts
waterways
ice and snow
jewels
local animals
mountains

music and film

I & m m o O W >

space travel

volcanoes

Areas of the world
15 Asia
16 Antarctica .
17 South America ...
18 North America .
19 Europe
20 Africa



Listening

SECTION 3 Questions 21-30
Questions 21 and 22
Choose TWO /etters, A-E.

Which TWO hobbies was Thor Heyerdahl very interested in as a youth?

camping
climbing
collecting
hunting
reading

mooOw>

Questions 23 and 24
Choose TWO Jetters, A-E.

Which do the speakers say are the TWO reasons why Heyerdahl went to live on
an island?

to examine ancient carvings

to .xperience an isolated place

to formulate a new theory

to learn survival skills

to study the impact of an extreme environment

mooOw>
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Test 2

Questions 25-30

Choose the correct letter, A, B or C.

25

26

27

28

The later life of Thor Heyerdahl

According to Victor and Olivia, academics thought that Polynesian migration from
the east was impossible due to

A the fact that Eastern countries were far away.
B the lack of materials for boat building.
C the direction of the winds and currents.

Which do the speakers agree was the main reason for Heyerdahl's raft journey?

A to overcome a research setback
B to demonstrate a personal quality
C o test a new theory

What was most important to Heyerdahl about his raft journey?

A the fact that he was the first person to do it
B the speed of crossing the Pacific
C | the use of authentic construction methods

WHy did Heyerdahl go to Easter Island?

A to build a stone statue
B to sail areed boat
C to learn the local language

h Olivia's opinion, Heyerdahl's greatest influence was on

A theories about Polynesian origins.
B the development of archaeological methodology.
C establishing archaeology as an academic subject.

Which criticism do the speakers make of William Oliver's textbook?

A Its style is out of date.
B Its content is over-simplified.
C Its methodology is flawed.



Listening

SECTION 4 Questions 31-40
Complete the notes below.

Wirite ONE WORD ONLY for each answer.

THE FUTURE OF MANAGEMENT

Business markets

greater 31 among companies
increase n power of large 32 companies
®  rising 33 n certain countries

External ip.fluences on businesses
»

more discussion with 34 before making business decisions

y environmental concerns which may lead to more 35

Business structures

more teams will be formed to work on a particular 36

businesses may need to offer hours that are 37 , or the

chance to work remotely

Management styles

increasing need for managers to provide good 38

®  changes influenced by 39 taking senior roles
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Changes in the economy

o service sector continues to be important

o increasing value of intellectual property

o moreand more 40 ...,

workers
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READING

READING PASSAGE 1

You should spend about 20 minutes on Questions 1-13, which are based on Reading passage 1
on the following pages.

Questions 1-7

Reading Passage 1 has seven paragraphs, A-G.

Choose the correct heading for each paragraph from the list of headings below.

Write the correct number, i-ix, in boxes 1-7 on your answer sheet.

Noukrwnpe

List of Headings

i The search for the reasons for an increase in population
i Industrialisation and the fear of unemployment

iii  The development of cities in Japan

iv. The time and place of the Industrial Revolution

v The cases of Holland, France and China

vi Changes in drinking habits in Britain

vii Two keys to Britain's industrial revolution

viii Conditions required for industrialization

ix Comparisons with Japan lead to the answer

Paragraph A
Paragraph B
Paragraph C
Paragraph D
Paragraph E
Paragraph F
Paragraph G
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Tea and the Industrial Revolution

A Cambridge professor says that a change in drinking habits was the reason for the Industrial Revolution
in Britain. Anjana Ahuja reports

A. Alan Macfarlane, professor of anthropological science at King's College, Cambridge, has, like
other historians, spent decades wrestling with the enigma of the Industrial Revolution. Why did
this particular Big Bang-the world-changing birth of industry-happen in Britain? And why did it
strike at the end of the 18th century?

B. Macfarlane compares the puzzle to a combination lock 'There are about 20 different factors and
all of them need to be present before the revolution can happen,' he says. For industry to take
off, there needs to be the technology and power to drive factories, large urban populations to
provide cheap labour, easy transport to move goods around, an affluent middle-class willing to
buy mass-produced objects, a market-driven economy and a political system that allows this to
happen. While this was the, case for England, other nations, such as Japan, the Netherlands and
France also met some of these criteria but were not industrialising. 'All these factors must have
been necessary but not sufficient to cause the revolution,' says Macfarlane. 'After all, Holland
had everything except coal, while China also had many of these factors. Most historians are
convinced there are one or two missing factors that you need to open the lock.'

C. The missing factors, he proposes, are to be found in almost every kitchen cupboard. Tea and
beer, two of the nation's favourite drinks, fuelled the revolution. The antiseptic properties of
tannin, the active ingredient in tea, and of hops in beer -plus the fact that both are made with
boiled water-allowed urban communities to flourish at close quarters without succumbing to
water-borne diseases such as dysentery. The theory sounds eccentric but once he starts to
explain the detective work that went into his deduction, the scepticism gives way to wary
admiration. Macfarlane's case has been strengthened by support from notable quarters -Roy
Porter, the distinguished medical historian, recently wrote a favourable appraisal of his
research.

D. Macfarlane had wondered for a long time how the Industrial Revolution came about. Historians
had alighted on one interesting factor around the mid-18th century that required explanation.
Between about 1650 and 17 40, the population in Britain was static. But then there was a burst
in population growth. Macfarlane says: 'The infant mortality rate halved in the space of 20
years, and this happened in both rural areas and cities, and across all classes. People suggested
four possible causes. Was there a sudden change in the viruses and bacteria around? Unlikely.
Was there a revolution in medical science? But this was a century before Lister's revolution*.
Was there a change in environmental conditions? There were improvements in agriculture that
wiped out malaria, but these were small gains. Sanitation did not become widespread until the
19th century. The only option left is food. But the height and weight statistics show a decline. So
the food must have got worse. Efforts to explain this sudden reduction in child deaths appeared
to draw a blank.' Joseph Lister was the first doctor to use antiseptic techniques during surgical
operations to prevent infections.
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E. This population burst seemed to happen at just the right time to provide labour for the Industrial
Revolution. 'When you start moving towards an industrial revolution, it is economically efficient to
have people living dose together," says Macfarlane. 'But then you get disease, particularly from human
waste.' Some digging around in historical records revealed that there was a change in the incidence of
water-borne disease at that time, especially dysentery. Macfarlane deduced that whatever the British
were drinking must have been important in regulating disease. He says, "We drank beer. For a long
time, the English were protected by the strong antibacterial agent in hops, which were added to help
preserve the beer. But in the late 17th century a tax was introduceq gn malt, the basic ingredient of beer.
The poor turned to water and gin and in the 1720s the mortality rate began to rise again. Then it
suddenly dropped again. What caused this?'

F. Macfarlane looked to Japan, which was also developing large cities about the same time, and also
had no sanitation. Water-borne diseases had a much looser grip on the Japanese population
than those in Britain. Could it be the prevalence of tea in their culture?Macfarlane then noted that the
history of tea in Britain provided an extraordinary coincidence of dates. Tea was relatively expensive
until Britain started a direct clipper trade with China in the early 18th century. gy the 1740s, about
the time that infant mortality was dipping, the drink was common. Macfarlane guessed that the
fact that water had tobe boiled, together with the stomach-purifying properties of tea meant that
the breast milk provided by mothers was healthier than jt had ever been. No other European nation
sipped tea like the British, which, by Macfarlane's logic, pushed these other countries out of contention
for the revolution.

G. But, if tea is a factor in the combination lock, why didn't Japan forge ahead in a tea-soaked industrial
revolution of its own? Macfarlane notes that even though 17th-century Japan had large cities, high

literacy rates, even a futures market, it had turned its back on the essence of any work-based revolution
by giving up labour-saving devices such as animals, afraid that they would put people out of work. So,
the nation that we now think of as one of the most technologically advanced entered the 19th century

having ‘abandoned the wheel’.
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Questions 813
Do the following statements agree with the information given in Reading Passage 1?
In boxes 8—13 on your answer sheet, write

TRUE if the statement agrees with the information
FALSE if the statement contradicts the information
NOT GIVEN f there is no information on this

8 China’s transport system was not suitable for industry in the 18th century.
9 Tea and beer both helped to prevent dysentery in Britain.

10 Roy Porter disagrees with Professor Macfarlane’s findings.

11 After 1740, there was a reduction in population in Britain.

12 People in Britain used to make beer at home.

13 The tax on malt indirectly caused a rise in the death rate.
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READING PASSAGE 2

You should spend about 20 minutes on Questions 14-26, which are based on Reaing Passage 2

below.

A.

Gifted children and learning

Internationally, 'giftedness’ is most frequently determined by a score on a general
intelligence test, known as an 1Q test, which is above a chosen cut-off point, usually at
around the top 2-5%. Children’s educational environment contributes to the IQ score
and the way intelligence is used. For example, a very close positive relationship was
found when children's IQ scores were compared with their home educational provision
(Freeman, 201 0). The higher the children's 1Q scores, especially over IQ 130, the better
the quality of their educational backup, measured in terms of reported verbal
interactions with parents, number of books and activities in their home etc. Because 1Q
tests are decidedly influenced by what the child has learned, they are to some extent
measures of current achievement based on age-norms; that is, how well the children
have learned to manipulate their knowledge and know-how within the terms of the test.
The vocabulary aspect, for example, is dependent on having heard those words. But IQ
tests can neither identify the processes of learning and thinking nor predict creativity.

Excellence does not emerge without appropriate help. To reach an exceptionally high
standard in any area very able children need the means to learn, which includes
material to work with and focused challenging tuition -and the encouragement to follow
their dream. There appears to be a qualitative difference in the way the intellectually
highly able think, compared with more average-ability or older pupils, for whom
external regulation by the teacher often compensates for lack of internal regulation. To
be at their most effective in their self-regulation, all children can be helped to identify
their own ways of learning-metacognition-which will include strategies of planning,
monitoring, evaluation, and choice of what to learn. Emotional awareness is also part of
metacognition, so children should be helped to be aware of their feelings around the
area to be learned, feelings of curiosity or confidence, for example.

high achievers have been found to use self-regulatory learning strategies more often
and more effectively than lower achievers, and are better able to - transfer these
strategies to deal with unfamiliar tasks. This happens to such a high degree in some
children that they appear to be demonstrating talent in particular areas. Overviewing
research on the thinking process of highly able.
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children, (Shore and Kanevsky, 1993) put the instructor's problem succinctly:

'If they [the gifted] merely think more quickly, then we need only teach more
quickly. Ithey merely make fewer errors, then we can shorten the practice'. But
of course, this is not entirely the case; adjustments have to be made in methods
of learning and teaching, to take account of the many ways individuals think.

Yet in order to learn by themselves, the gifted do need some support from their
teachers. Conversely, teachers who have atendency to 'overdirect' can diminish
their gifted pupils' learning autonomy. Although 'spoon-feeding' can produce
extremely high examination results, these are not always followed by equally
impressive life successes. Too much dependence on the teacher risks loss of
autonomy and motivation to discover. However, when teachers help pupils to
reflect on their own learning and thinking activities, they increase their pupils'
self-regulation. For a young child, it may be just the simple question 'What have
you learned today?' which helps them to recognise what they are doing. Given
that a fundamental goal of education is to-transfer the control of learning from
teachers to pupils, improving pupils' learning to learn techniques should be a
major outcome of the school experience, especially for the highly competent.
There are quite a number of new methods which can help, such as child-
initiated learning, ability-peer tutoring, etc. Such practices have been found to
be particularly useful for bright children from deprived areas.

But scientific progress is not all theoretical, knowledge is also vital to
outstanding performance: individuals who know a great deal about a specific
domain will achieve at a higher level than those who do not (Elshout, 1995).
Research with creative scientists by Simonton (1988) brought him to the
conclusion that above a certain high level, characteristics such as independence
seemed to contribute more to reaching the highest levels of expertise than
intellectual skills, due to the great demands of effort and time needed for
learning and practice. Creativity in all forms can be seen as expertise mixed
with a high level of motivation (Weisberg, 1993).

To sum up, learning is affected by emotions of both the individual and
significant others. Positive emotions facilitate the creative aspects of learning
and negative emotions inhibit it. Fear, for example, can limit the development
of curiosity, which isa strong force inscientific advance, because it motivates
problem-solving behaviour. hBoekaerts' (1991) review of emotion inthe
learning of very high IQ and highly achieving children, she found emotional
forces inharness. They were not only curious, but often had a strong desire to
control their environment, improve their learning efficiency, and increase their
own learning resources.



Reading

Questions 14--17

Reading Passage 2 has six paragraphs, A-F.

Which paragraph contains the following information?

Write the correct letter, A-F, in boxes 14-17 on your answer sheet.

NB You may use any letter more than once.

14
15
16
17

a reference to the influence of the domestic background on the gifted child
reference to what can be lost if learners are given too much guidance
a reference to the damaging effects of anxiety

examples of classroom techniques which favour socially-disadvantaged children

Questions 18-22

Look at the following statements (Questions 18-22) and the list ofpeople below.

Match each statement with the correct person or people, A-E.

Write the correct letter, A-E, in boxes 18-22 on your answer sheet.

18
19
20
2
22

Less time can be spent on exercises with gifted pupils who produce accurate work.
Self-reliance is a valuable tool that helps gifted students reach their goals.

Gifted children know how to channel their feelings to assist their learning.

The very gifted child benefits from appropriate support from close relatives.

Really successful students have learnt a considerable amount about their subject.

List of People

A  Freeman

B Shore and Kanevsky
C Elshout

D Simonton

E Boekaerts
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Questions 23-26

Complete the sentences below.

Choose NO MORE THAN TWO WORDS from the passage for each answer.

Write your answers in boxes 23-26 on your answer sheet.

23

24

25

26

48

One study found a strong connection between children's IQ and the availability
of and at home.

Children of average ability seem to need more direction from teachers because
they do not have ... )

Metacognition involves children understanding their own learning strategies, as well
as developing ... .

Teachers who rely on what is known as ... often produce sets of impressive
grades n class tests.



READING PASSAGE 3

Reading

You should spend about 20 minutes on Questions 27-40, which are based on Reading

Passage 3 below.

Museums of fine art and their public

The fact that people go to the Louvre museum in
Paris to see the original painting Mona Lisa when
they can see a reproduction anywhere leads us
to question some assumptions about the role of
museums of fine art in today's world

One of the most famous works of art in
the world is Leonardo da Vinci's Mona
Lisa. Nearly everyone who goes to see the

original will already be familiar with it from -

reproductions, but they accept that fine art
is more rewardingly viewed i its original
form.

However, -jf Mona Lisa was a famous
novel, few people would bother to
go to a museum to read the writer's
actual manuscript rather than a printed
reproduction. This might be explained by
the fact that the novel has evolved precisely
because of technological developments
that made it possible to print out huge
numbers of texts, whereas oil paintings have
always been produced as unique objects. In
addition, it could be argued that the practice
of interpreting or 'reading’ each medium
follows different conventions. With novels,
the reader attends mainly to the meaning of
words rather than the way they are printed
on the page, whereas the 'reader’ of a
painting must attend just as closely to the
material form of marks and shapes in the
picture as to any ideas they may signify.

Yet it has always been possible to make
very accurate facsimiles of pretty well any
fine art work. The seven surviving versions
of Mona Lisa bear witness to the fact that
in the 16th century, artists seemed perfectly

content to assign
the reproduction
of their creations
to their workshop
apprentices as
regular 'bread and butter' work. And

today the task of reproducing pictures is
incomparably more simple and reliable,
with reprographic techniques that allow

the production of high-quality prints made
exactly to the original scale, with faithful
colour values, and even with duplication of
the surface relief of the painting.

But despite an implicit recognition that
the spread of good reproductions can be
culturally valuable, museums continue to
promote the special status of original work.

Unfortunately, this seems to place severe
limitations on the kind of experience offered
to visitors.

One limitation is related to the way the
museum presents its exhibits. As repositories
of unique historical objects, art museums
are often called 'treasure houses'. We are
reminded of this even before we view
a collection by the presence of security
guards, attendants, ropes and display cases
to keep us away from the exhibits. In many
cases, the architectural style of the building
further reinforces that notion. In addition,

a major collection like that of London's
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National Gallery i housed in numerous
rooms, each with dozens of works, any

one of which & likely to be worth more

than all the average visitor possesses. hh a
society that judges the personal status of the
individual so much by their material worth,
it is therefore difficult not to be impressed by
one's own relative 'worthlessness' in such an
environment.

Furthermore, consideration of the 'value'
of the original work in its treasure house
setting impresses upon the viewer that,
since these works were originally produced,
they have been assigned a huge monetary
value by some person or institution more
powerful than themselves. Evidently,
nothing the viewer thinks about the work
is going to alter that value, and so today's
viewer & deterred from trying to extend that
spontaneous, immediate, self-reliant kind of
reading which would originally have met the
work.

The visitor may then be struck by the
strangeness of seeing such diverse paintings,
drawings and sculptures brought together
in an environment for which they were not
originally created. This 'displacement effect'
i further heightened by the sheer volume of
exhibits. In the case of a major collection,
there are probably more works on display
than we could realistically view in weeks or
even months.

This s particularly distressing because
time seems to be a vital factor in the
appreciation of all art forms. A fundamental
difference between paintings and other art
forms is that there & no prescribed time
over which a painting s viewed. By contrast,
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the audience encounters an opera or a play
over a specific time, which is the duration
of the performance. Similarly, novels and
poems are read in a prescribed temporal
sequence, whereas a picture has no clear
place at which to start viewing, or at

which to finish. Thus art works themselves
encourage us to view them superficially,
without appreciating the richness of detail
and labour that s involved.

Consequently, the dominant critical
approach becomes that of the art historian,
a specialised academic approach devoted to
'discovering the meaning' of art within the
cultural context of its time. This & in perfect
harmony with the museum's function, since
the approach & dedicated to seeking out and
conserving 'authentic’, 'original’ readings of
the exhibits. Again, this seems to put paid
to that spontaneous, participatory criticism
which can be found in abundance in
criticism of classic works of literature, but is
absent from most art history.

The displays of art museums serve
as a warning of what critical practices
can emerge when spontaneous criticism
i suppressed. The museum public, like
any other audience, experience art more
rewardingly when given the confidence
to express their views. If appropriate
works of fine art could be rendered
permanently accessible to the public by
means of high-fidelity reproductions, as
literature and music already are, the public
may feel somewhat less in awe of them.
Unfortunately, that may be too much to ask
from those who seek to maintain and control
the art establishment.



Reading

Questions 27-31

Complete the summary using the list of words, A-L, below.

Wirite the correct letter, A-L, in boxes 27-31 on your answer sheet.

The value attached to original works of art

People go to art museums because they accept the value of seeing an original work of art.

But they do not go to museums to read original manuscripts of novels, perhaps because the
availability of novels has depended on 27 ... for so long, and also because with novels, the
PR —— are the most important thing.

However, in historical times artists such as Leonardo were happy to instruct 29 ... .
to produce copies of their work and these days new meth.ods of reproduction allow excellent
replication of surface relief features a well as colour and 30 ... .

.It is regrettable that museums still promote the superiority of original works of art, since
this may not be in the interests of the 31 ... ]

A institutjein B  mas